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Abstract

This study explores the use of blended learning to enhance the oral proficiency of advanced EFL
students in Benin. The objective is to demonstrate the efficacy of blended learning in improving
students’ oral skills. A quasi-experimental mixed-method approach was adopted, using a
combination of experimentation, questionnaires distributed to 20 EFL teachers and 400students
in the Littoral region of Benin, interviews, and classroom observations. Data collected were
analyzed using Excel 2019 and SPSS version 25, with results presented in figures and tables to
illustrate frequencies and percentages. The findings highlight the challenges faced in teaching
speaking skills, as well as the advantages and obstacles associated with blended learning.
Importantly, the results indicate that the application of blended learning significantly enhances
students’ oral proficiency. The study also outlines several prerequisites necessary for the
effective implementation of blended learning in the Beninese secondary schools context. This
research, therefore, provides valuable insights into the potential of blended learning as a tool for
improving language proficiency in EFL students.
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Introduction

The coronavirus pandemic has significantly transformed
traditional teaching methods, necessitating the
integration of technology in education. As the world
recovers from the pandemic, the advancements made in
implementing technology in education, coupled with
students’ interest in technology, have given rise to new
trends such as blended learning.

As noted by Limbong (2017), blended learning is
increasingly becoming a focal point in educational
discussions due to the influence of sophisticated
technology on learning models.
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The coronavirus pandemic has indeed brought about a
significant shift in traditional teaching methods, making
the integration of technology in education not just an
option, but a necessity.

As the world gradually recovers from the pandemic, the
advancements made in the implementation of technology
in education, coupled with students' growing interest in
technology, favor new strategies such as blended
learning.

Blended learning, as defined by Graham (2006), is the
integration of face-to-face and online instruction. It is
being increasingly adopted across higher education, with
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some scholars referring to it as the "new traditional
model" or the "new normal" in course delivery. This
approach combines the best of both worlds - the personal
touch and interaction of traditional classroom teaching,
and the flexibility and resource accessibility of online
learning.

However, for the successful implementation, teachers
need to be trained in using technology effectively and
designing courses that make the optimal use of both face-
to-face and online learning settings. Students, on the
other hand, need to be equipped with the necessary
digital literacy skills to navigate online learning
platforms and resources. In Benin, a French-speaking
country, students often lack opportunities to interact with
native English speakers. The fluctuating Covid-19 cases
during the pandemic compelled Beninese school
authorities to alternate between online and in-person
classes, inadvertently exposing teachers to the concept of
blended learning. However, due to a lack of
understanding of how to effectively conduct a blended
learning class, teachers were unable to fully leverage the
benefits of this approach, particularly in teaching
speaking skills - a challenging aspect in Beninese EFL
classes.

The objective of this research paper is dual-pronged. The
primary goal is to equip Beninese EFL teachers with the
necessary skills and knowledge to effectively implement
blended learning. The secondary aim is to demonstrate
the extent to which the application of blended learning
can enhance the oral proficiency of advanced EFL
students in Benin.

This study address three main queries:

1. What challenges do Beninese EFL teachers face when
teaching speaking skills?

2.How could blended learning improve Beninese EFL
advanced students’ oral proficiency?

3.How feasible is the application of blended learning in
the context of teaching and learning in Benin?

The paper is organized into six sections. After the
introduction, a literature review is provided, which
includes reports from researchers who have explored this
topic. The third section discusses the target population,
sampling, research instruments, data collection
procedures, and methods of data analysis. The fourth
section presents and interprets the results, while the fifth
section is dedicated to discussions and suggestions. The
final section concludes the paper.
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Rationale

In today’s globalized world, learners require more than
just certificates. They need to cultivate 21st-century
skills to meet international standards. Regrettably, the
BenineseEFL teaching — learning focus remains on
certification, which can hinder the effective development
of communicative skills. Therefore, it’s crucial to
investigate more flexible teaching and learning
processes. Blended learning is one of such approach that
merges traditional and digital skills within a modular
environment. This method could potentially address the
challenges associated with foreign language learning,
making it a compelling rationale for its implementation.

Significance

This study advocates for blended learning, a fusion of
traditional teaching and online learning, as a beneficial
approach in foreign language instruction where language
exposure is often limited to the classroom. The online
component compensates for the lack of authentic
language exposure. As a result, it enriches the learner’s
experience, fosters language skill development, boosts
engagement and autonomy, and provides flexibility.
Blended learning integrates various instructional
methods, delivery media, and pedagogical strategies. The
significance of this study lies in its exploration of the
potential for effective blended learning in challenging
teaching environments, while acknowledging the
existing hurdles.

Literature Review

In the pursuit of enhancing the effectiveness of teaching
English as a Foreign Language (EFL), scholars have
developed various teaching approaches and methods.
The latest advancements in EFL teaching and learning
advocate for an approach that is more interactive,
communicative, and centered around the learner. As
Nissim et al., (2016:29) pertinently put it, students
should not be viewed as passive vessels for knowledge,
but rather as active contributors to the knowledge-
building process.

Speaking Skills and Oral Proficiency

Capone and Lepore, (2022) highlights that the emphasis
on speaking skills in foreign language teaching curricula
has been growing both at the national and international
levels. However, compared to other skills, the
assessment and practice of speaking skills pose a
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challenge when using conventional teaching methods.
Speaking skills, often mistakenly considered innate and
sometimes perceived as unconscious, are a complex
process. Bygate (1984:17) describes speaking as the
production and adaptation of sentences according to
circumstances, which involves making quick decisions
and smoothly implementing them as unforeseen issues
arise. In simple terms, speaking skills involve the
interactive, intuitive, and spontaneous process of creating
and sharing meaning, ideas, and thoughts verbally.

When it comes to English language proficiency, it is
defined by various standards such as the Common
European Framework of Reference for Languages
(CEFR). It refers to the ability to comprehend and
respond appropriately to spoken messages. Taylor
(1983:166) differentiates between 'competence' and
'proficiency', where competence is a static concept
related to structure, state, or form, while proficiency is a
dynamic concept associated with process and function.
Therefore, English language proficiency involves the
speaker's ability to fluently and accurately use complex
features of the English language.

Blended Learning and Vygotskian Perspective of
Learning

Learning, from the perspective of Vygotsky (1978), is
viewed as a socio-cultural process. He emphasizes that
the community plays a crucial role in the formation of
meaning and cognitive development, as cognitive
abilities and thought patterns are shaped within the social
and cultural contexts of the learning environment. He
also introduced the concept of the 'zone of proximal
development' (ZPD), which is the range of abilities that
can be developed with the guidance of a more
knowledgeable individual or through the use of
mediational resources.

In the current "Industrial Revolution 4.0" (Isda et al.,
2021:92), learners show a keen interest in utilizing online
devices such as smartphones, tablets, and laptops for
learning. These digital tools provide access to a vast
array of content with just a click.

In this digital context, many educators find blended
learning, a mix of face-to-face and online learning as
defined by Garrison (2011), to be an effective approach.
This method not only provides teachers with access to
unlimited online resources but also allows them to cater
to individual students' needs, thereby expanding their
zone of proximal development through timely assistance.
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Blended Learning and Bruner’s Idea of Didactic
Scaffolding

Scaffolding, as defined by Capone (2022:217), is the
tailored assistance provided to a student throughout the
learning process. Bruner (1984) emphasizes that learners
require guidance from teachers or parents to develop
their skills, and as they gain independence and
confidence, this support gradually diminishes. Both
scholars highlight the importance of external assistance
for skill development and improvement.

Wood & Wood (1996) identify three key characteristics
of scaffolding that can facilitate learning. Firstly, the
interaction between the learner and the expert should be
collaborative. Secondly, learning should take place
within the learner's zone of proximal development.
Lastly, the expert's support and guidance should be
progressively withdrawn as the learner becomes more
competent, leading to complete independence.

Blended learning, which combines traditional classroom
teaching with online learning, can enhance the
scaffolding process. Teachers can provide students with
tools that foster a better learning disposition. The
integration of technology in teaching not only enriches
the learning experience but also extends the scaffolding
process by enabling access to teachers and peers
globally.

Blended Learning and 21* Century Education

The emergence of web 3.0 and 5G networks, coupled
with recent advancements in Artificial Intelligence and
the evolution of mobile devices and smartphones like
Apple's iPhone 14 series, have revolutionized
communication and access to information, thereby
transforming the learning landscape. Pearson (2015)
emphasizes that contemporary education must cater to a
future characterized by constant innovation and progress.
Motallebzadeh et al., (2018:266) further elaborate that
today's learners have unique learning styles and should
be taught using methods that resonate with their
generation. In this context, the learning system needs to
evolve into what Nissim et al., (2016) describe as a
"process-supporting system" to enhance its effectiveness.

In the realm of English language learning, effectiveness
is gauged by the learners' ability to express themselves
accurately and utilize various language features. Maryam
(2020) asserts that students learn best when the teaching-
learning process is engaging.
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In the 21st century, blended learning emerges as an
optimal approach to make the teaching-learning process
more communicative, contextual, engaging, and vibrant.
This approach, which combines traditional classroom
teaching with online learning, caters to the needs of the
digital age and enhances the overall learning experience.

Design, Implementation and Institutional Support for
Blended Learning

As hybrid courses like blended learning become popular,
while designing and developing BL courses and
programs, Picciano (2009) advocated blending with
purpose. While designing blended learning instruction,
emphasis should be put on selecting technology tools
that make learning activities more authentic, enable
students to become more active in their learning, and
require students to interact with others and engage in
speaking and critical or deeper-level thinking.

In terms of purpose, Graham et al, (2006) presented
three general purposes for BL adoption: enhanced
pedagogy, increased access and flexibility, and improved
cost effectiveness and resource use. When it comes to
institutional support, Garrison and Kanuka (2004) noted
that “a clear institutional direction and policy were vital
to successfully adopting a blended learning initiative".
Discussing the design, implementation and institutional
support for blended learning, researchers like Zhang et
al., (2022:4) suggest the five elements S University’s
BASIC model. These elements are B, based on online
courses; A, ability development; S, systematic
implementation; I, integrated design; and C,
collaborative development, respectively.

The diagram outlines a comprehensive approach to
implementing blended learning, emphasizing ability
development, integrated design, and collaborative
development. It highlights the role of online courses and
the use of technology in facilitating learning. The model
underscores the importance of systematic
implementation, which includes a clear strategy,
structure, and support system. It also emphasizes the role
of collaboration between instructors, institutions,
students, and infrastructure in the development of a
successful blended learning program.

The available literature review has provided valuable
insights into the current state of research on blended
learning in foreign language education. It has highlighted
the benefits of this approach, such as enhanced learner
experience, skill development, increased engagement,
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and flexibility. However, it has also revealed gaps in the
existing literature, including a lack of empirical studies,
inconsistent findings, and a need for comparative studies.
These shortcomings accentuate the need for further
research in this area. The challenges identified, such as
the need for teacher training and supportive policies,
provide a roadmap for the current investigations. This
review underscores the potential of blended learning as a
powerful tool in foreign language education, particularly
in challenging teaching environments like Benin.

Materials and Methods
Research Design

This paper utilizes a mixed methodology, integrating
quantitative and qualitative techniques, to gather data
regarding the influence of integrated learning on the
spoken fluency of upper-level EFL learners in Benin. A
quasi-experimental model is employed to determine if
blended learning substantially improves students’ spoken
fluency.

For the experiment, Prior to the use of blended learning
for six months (the treatment), the International English
Language Testing System (IELTS) was conducted to
pre-test the language competence of the students and
evidence that there is no significant difference the
experimental group and the control groups. The post-test
administered to the learners after the treatment can reveal
the difference in learners’ progress attributable to
blended learning. This method allows for an assessment
of the effectiveness of the blended learning approach by
comparing learners’ performance before and after the
treatment.

Sample Description

A study was conducted with a sample size of twenty (20)
English as a Foreign Language (EFL) teachers and four
hundred (400) students to achieve the research objective.
Eight (8) secondary schools in the Littoral Region were
randomly selected for questionnaires. The C.E.G.
Akpakpa-Centre was chosen for the experimental phase
due to the diverse backgrounds of its students.

Fifty (50) of these students were then randomly chosen
for the study.

The students were randomly divided into two groups,
which were then randomly assigned as control and
experimental groups of twenty-five (25) students each.



Int.].Curr.Res.Aca.Rev.2024; 12(9): 20-31

This study adhered to rigorous scientific research
methods to ensure the validity and reliability of the
results.

Instruments
The instruments used for this research include:

* Questionnaires to both EFL teachers and students
* Interviews with EFL teachers

* Classroom observations

* Experimentation

Each instrument is worth describing to have a clear
understanding.

Questionnaires to both EFL Teachers and Students

The research involved two sets of questions. The first set,
consisting of ten questions, was directed towards EFL
teachers. These questions aimed to understand the
challenges faced by EFL teachers in teaching speaking
skills and the utilization of blended learning to enhance
the oral proficiency of advanced EFL students in Benin.

The second set of ten questions was posed to EFL
students. These questions sought to identify the
difficulties students encounter when speaking English
and to assess their technological literacy. The students’
technology literacy was evaluated using a 7-point Likert
Scale. This approach ensured a comprehensive
understanding of the teaching and learning dynamics in
the EFL context.

Interviews with EFL Teachers

During the interview sessions, five (05) EFL teachers’
advisers purposely selected, have been interviewed. The
interview aims at inquiring about EFL teachers’
knowledge of blended learning tools and strategies.

Classroom observations

The classroom observations help eyewitness the
difficulties encountered by EFL teachers and students
while teaching/learning speaking skills.

Experimentation

The study involved the implementation of blended
learning over a six-month period with the experimental
group, and a comparison of their overall language
improvement with the control group. The participants
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were advanced EFL students from the C.E.G. Akpakpa-
Centre in the Littoral region. The class was randomly
divided into two groups of 25 students each.

One group was designated as the experimental group
(EG) and received the blended learning intervention,
while the other group, the control group (CG), did not
receive any specific treatment.

The teacher of the class received training in the use of
blended learning methodologies. @ Both  groups
performance was assessed using IELTS Speaking Test to
collect pre-test and post-test score.

IELTS Speaking Test online

The second segment of the IELTS Speaking Test is a
three-minute oral activity. It commences with the
provision of a written topic to the students, who are then
given a minute to contemplate the topic. Following this,
the students are required to discuss the topic for a
duration of two minutes. The IELTS speaking test is
evaluated on a scale of 1 to 20. During the administration
of the IELTS test, these time constraints were strictly
adhered to for each participant.

Procedures of Data Collection and Methods of Data
Analysis

With the approval of the participants and the school
authorities, data was collected from EFL teachers and
students in Benin. The questionnaire for the students was
made available in both French and English languages.

A total of 400 questionnaires were distributed among the
students, and 20 were given to the teachers. In addition,
five interviews were conducted with seasoned EFL
teachers.

The online version of the IELTS test was administered at
a school, with computers equipped with the necessary
software and a stable internet connection, all provided by
the researcher. After completing the registration process
and uploading their IDs, the learners proceeded to take
part 2 of the test.

The collected data from the target group were analyzed
using the SPSS software (version 25) and Excel 2019.
The findings were presented in the form of tables,
figures, and the percentage mode method, accompanied
by explanatory comments.
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Results and Discussion
Challenges related to Speaking Skills Teaching

As depicted in Figure 2, the challenges associated with
teaching speaking skills are multifaceted. In 30% of the
instances, the interference of the first language (French)
poses a challenge. Overcrowded EFL classes contribute
to the problem in 55% of the cases. The lack of authentic
materials is a concern in 65% of the situations. A
significant 90% of the respondents identified students’
low oral proficiency level as a major obstacle in teaching
speaking skills. Additionally, 50% of the respondents
highlighted students’ lack of vocabulary as a challenge,
while 80% pointed out students’ lack of interest and
motivation. These findings indicate that the most
frequently encountered challenge in teaching speaking
skills is the students’ low oral proficiency level, closely
followed by students’ lack of interest and motivation,
and the unavailability of authentic materials.

Advantages of Blended Learning Implementation

Figure 3 highlights the benefits of blended learning. All
teachers (100%) agree that it enhances student
engagement, interest, motivation, and participation.
Additionally, 90% of teachers appreciate the real-time
monitoring and individual feedback it offers.

Blended learning also provides access to native speakers’
video/audio recordings (85%), increases students’
speaking time (80%), reduces students’ anxiety (60%),
and allows for recording lessons for future use (70%).
Thus, blended learning makes the teaching/learning
process more comfortable, authentic, and learner-
centered.

Figure 4 displays students’ technology literacy. From the
figure, twenty-four percent (24%=6%+8%+10%) of the
students have a low technology literacy level while
seventy-six percent (76%=41%+27%+7%+1%) of them
have a developing or higher technology literacy level.
These results show that the majority of the students know
how to use technology and technological devices.
Difficulties  related Blended
Implementation in Benin

to Learning

As per Figure 5, all teachers (100%) identify the lack of
practitioners and low technological literacy level as
challenges to implementing blended learning in Benin.
Other issues include logistical barriers related to Wi-Fi
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and tool access (80%), skepticism and attachment to
traditional teaching (45%), teachers’ high workload
(95%), and course design (90%). These results highlight
the diverse challenges hindering the implementation of
blended learning in Benin.

The Experimentation Report (the effect of blended
learning on students’ performance)

Before the study, an IELTS speaking test was given to
ensure all students in both groups had similar speaking
skills. The study was conducted with two groups: the
Experimental Group, which used blended learning, and
the Control Group, which did not. The students’ scores
on the IELTS speaking test were used for analysis.

The data was analyzed using SPSS 25 based on two
hypotheses:

1. Ho: Blended learning teaching does not significantly
affect students’ speaking performance.

2. H1: Blended learning teaching significantly affects
students’ speaking performance.

If the analysis showed a P-value less than 0.05, it meant
that blended learning had a significant effect on students’
speaking performance, proving H1 and rejecting Ho. The
strength of this effect was measured using the ETA
squared value. This helped to understand the impact of
blended learning on the students in the sample.

Table 3 presenting the IELTS speaking test report, shows
a total mean of 1.5 and a standard deviation of.505 for
the 50 participants.

The analysis of variance (ANOVA) presented in Table 4
reveals a statistical significance between the two groups,
with a significance value (Sig) of.000 or a p-value of
p=2.8039e-13, which is less than the significance level
(0=0.05). This result leads to the rejection of the null
hypothesis, which stated that there is no statistical
significance between the effect of blended learning
teaching and students’ oral performance.

The measure of association, as shown in Table 5,
provides an Eta squared value (Effect size) of.729. This
indicates a strong correlation between the dependent
variable (students’ oral performance) and the
independent variable (the use of the blended learning
model). Practically, this means that 72.9% of the
variability in students’ oral performance can be
explained by the use of the blended learning model.
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These findings affirm the anticipated positive impact of
blended learning on the development of students’ oral
proficiency.

Interviews Report

The interview sessions revealed firstly, that EFL teachers
have very few information about blended learning,
blended learning tools and strategies. The majority of
EFL teachers are skeptic and attached to the traditional
way of teaching. Some of them even categorically reject
the new technologies.

Most of the interviewed teachers define blended learning
as the use of technology to accompany teaching.
Secondly, some of the interviewed teachers acknowledge
the advantages of blended learning, while others wonder
if its application could be efficient in Beninese context.

They also acknowledge the issue of technology literacy
at their level and at their students’ level.

Classroom Observations Report

Classroom observations provided firsthand evidence of
the challenges encountered by EFL teachers and students
in developing speaking skills. The most prevalent issue
observed was the students’ low level of oral proficiency.

Despite achieving high marks, many students
demonstrated an inability to speak confidently in front of
an audience. Even among the few students who could
initiate and lead a conversation, there was often a
noticeable delay in their responses or gaps in the
conversation, rendering it one-sided.

Additional issues observed included a lack of student
motivation, insufficient exposure to the language, a
disinterest in using the language, and a dearth of
authentic materials for speaking practice.

These observations corroborate the findings obtained
from the questionnaire, thereby validating the identified
challenges in teaching speaking skills to EFL students.

According to Ur (1996:120) “speaking seems intuitively
the most important language skill, and people who know
a language are referred to as ‘speakers’ of that language,
as if speaking included all other kinds of knowing, and
many if not most foreign language learners are primarily
interested in learning to speak”. The results issued from
the questionnaires, show that the main challenges EFL
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teachers have are students’ low level of oral proficiency
(as acknowledged by 90% of them) followed by the
students’ lack of interest and motivation (85%) and the
unavailability of authentic materials (65%).

Besides, the non-communicative teaching method and
the lack of facilities. Related to students’ English-
speaking skills Maryam (2020) warns that “students
learn best when they have an attractive model in the
teaching-learning process”.

The issue at hand is that the Beninese EFL teaching-
learning is not appealing. This stems from a variety of
factors, including the lack of effective teacher training
and the high level of anxiety induced by teaching
strategies.

Additionally, the competition between Scientific
subjects, which are often given more weight, and ESP
further compounds the problem. As a result, learners
often have no choice but to neglect their English-
speaking skills. This highlights the need for a more
balanced and engaging approach to EFL instruction such
as blended learning, which can increase oral production,
accommodate diverse learner personalities, and allow
learners to progress at their own pace (Hojnacki, 2016).
Sofiana (2015) defines blended learning as “‘a flexible
learning approach that combines face-to face learning
activities with online learning that allows students to
exchange feedback and responses together”. Through the
results from figure 3, it can be concluded that, blended
learning provides a more comfortable, authentic and
learner-centred environment. Besides, it favors better
students’ engagement, interest, motivation and
participation. It also provides a course record for later
use, native speakers’ video/audio and a real-time follow-
up. The experiment evidences

The results of the experiment provide statistical evidence
of the significant positive impact of blended learning on
students’ oral performance. Specifically, the blended
learning model accounts for 72.9% of the observed
improvement in students’ oral performance, as shown in
Table 5.Indeed, the implementation of blended learning
leads to an increase in students’ speaking time and a
decrease in negative affective filters and anxiety, as
depicted in Figure 3. Furthermore, exposure to authentic
materials, which reflect natural communicative practices,
enhances motivation and encourages language
acquisition outside the classroom. This underscores the
effectiveness of blended learning in enhancing oral
proficiency.
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Table.1 Sampling stage 1

SCHOOLS Sampled Teachers | Sampled Students

|
CEG ZOGBO
|
CEG DANTOKPA
~ CEGSURU-LERE

CEG GBEGAMEY
~ CEGHOUEYIHO

CEG L'OCEAN 02 40
Table.2 Sampling stage 2
SCHOOL Sampled Teachers | Sampled students

Table.3 IELTS Speaking test Report

Overall Score

|
Group * (Combined) 9.118 10.515 | .000 |

Overall Score | | |
Total 12.500 49
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Table.S Measure of association of Overall Score * Group

Measures of Association

Group * Overall Score

.854

729
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Figure.2 Challenges related to Speaking Skills Teaching
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Figure.3 Advantages of Blended Learning Implementation
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Figure.5 Difficulties related to Blended Learning Implementation in Benin

Difficulties related to Blended Learning Implementation in Benin

1009
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0%
Lack of Logistical Skepticismand  Technology  Teachers'high Course design
practitioners  barriers related attachmentto literacy workload
toWi-Fiand tool  traditional
access teaching

Implementing blended learning, particularly in Benin,  (76%) of students are technologically literate, which is a
can be challenging due to a variety of factors.  crucial starting point for implementing blended learning.
Technological issues and instructional challenges, @ The primary issues with blended learning
including outdated learning resources, are common  implementation in Benin include a lack of practitioners
impediments. As indicated in Figure 4, the majority = and logistical barriers related to the high cost of internet
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access. Skepticism and resistance to change, especially
when adopting new teaching methods, are other hurdles.
This resistance often stems from the attachment of some
teachers, parents, and authorities to traditional teaching
methods. Furthermore, the absence of comprehensive
institutional and organizational mechanisms and policies
for facilitating the development and growth of e-learning
can also be a hindrance.

Additional obstacles include some teachers’ digital
literacy issues and the high workload, which can prevent
an effective implementation of blended learning. Lastly,
course design is a significant issue. Since there is no
standard procedure for designing blended courses, it falls
to the teacher to design their own course and adapt it to
their classroom, as shown in Figure 5. These challenges
need to be addressed for a successful implementation of
blended learning in Benin. Addressing these challenges
is crucial for the successful implementation of blended
learning. It's important to note that these challenges are
not unique to Benin. However, the specific context of
each country, including its technological infrastructure,
educational policies, and cultural factors, can influence
the nature and extent of these challenges and possibilities
to overcome them.

Conclusion

Blended Learning, which combines online courses and
technology resources with traditional face-to-face
learning, has been examined in this study for its impact
on the oral performance of Beninese EFL students. A
quasi-experimental  methodology was  employed,
gathering data from both quantitative and qualitative
sources. Performance was measured using the IELTS
speaking test and the Oxford Placement Test.

The findings from questionnaires, interviews, classroom
observations, and experimentation reveal that the most
common challenges in teaching speaking skills include
students’ low oral proficiency level, lack of interest and
motivation, and the unavailability of authentic materials.
Despite these challenges, the study also highlights
numerous benefits of implementing blended learning, as
well as the difficulties that prevent its widespread
adoption in Benin.

In a nutshell, despite the challenges encountered, the
implementation of blended learning has been found to
significantly enhance the oral proficiency of Beninese
EFL students. This suggests that with the right strategies
and resources, blended learning could be a powerful tool
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in improving language proficiency in the Beninese
educational context. However, it is crucial to address the
identified challenges to fully harness the potential of this
innovative approach to learning.
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